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Sapo Campus is an integrated web 2.0 service platform designed to be used in Higher 
Education (Santos & Pedro, 2009). Having implemented it some years ago, the team 
responsible for developing the platform decided it was time to face a new challenge: 
to redesign the platform in a way it could be used in other school levels, thus creating 
Sapo Campus Schools (SCS).  In this setting, and despite the fact that some of the de-
mands and problems are the same as those found in Higher Education institutions, the 
adoption of web 2.0 technologies raises new questions and challenges.    

The institutional adoption of SCS, a platform that is defined by its openness and is 
all about sharing, integration, innovation and personalization, is expected to prompt 
changes in schools, both in the way people relate to one another and how they teach 
and learn. More than that, it may also be revealing as to how students can integrate so-
cial elements in the learning process.  

This is the background for the current research project that aims at: 
Monitor the schools that take part in the Sapo Campus Schools project and analyse the 
impact it has on the teaching and learning process, as well as on the way stu-
dents/teachers relate to this technology.  

Bearing this in mind, two research questions were drawn up, one focusing on the 
impact on three key areas: institution, teachers and students, and the other on the in-
teractions taking place within SCS.  
 

Q1 - What is the impact of the adoption of SCS in the institutional, student and 
teacher dimensions? 
 

This research question can be broken down into subsidiary issues consistent with 
the three different, yet complementary, dimensions of analysis. Concerning the impact 
on the institution, another two questions, looking to identify and assess the impact of 
the strategies adopted in each school for the appropriation of SCS and to understand 
how openness is conditioning the/its adoption were also formulated: 
 

Q1.1- What is the impact of the strategies adopted by schools to promote the use of 
SCS? 
 

Q1.2- To what extent does the institutionalization of a platform characterized by a 
high degree of openness affect its adoption by the school community? 
 

In the teacher´s dimension it is important to understand what dynamics involving 
teachers are supported by dynamic SCS, as well as possible changes in patterns of 



consumption/ production of information. Believing that these dynamics can become 
the starting point of a learning network, also based in SCS, it is important to under-
stand the interactions that arise within this habitat and how they enhance the owner-
ship of the platform. 
 

Q1.3-What role can learning networks/the learning network play in the process of 
SCS’s appropriation by teachers? 
 

Q1.4-What changes can be identified in the practices of the teachers involved as 
well as in online dynamics and patterns of consumption and production of infor-
mation? 
 

The third dimension of analysis includes students, the core of this research. At first 
it is necessary to assess how and in what context students use the platform to build 
its/their digital presence. It is expected and even desirable that this process has a social 
component, and it is also intended to relate this digital presence with the learning pro-
cess sensus lacto. 
 

Q1.5-What elements characterize the presence of students in SCS? 
 

Q1.6-How does the digital presence of students enhance the learning process (for-
mal and informal)? 
 

The second question concerns a holistic approach, going into the different groups 
of agents that are typically found in a school. Drawing from both an institutional and 
humanist perspective, these questions refer to the organization of the school keeping 
in mind the groups of people who share certain roles.   
 

The three dimensions of analysis mentioned above (institution, teachers and stu-
dents) are joined by intermediate structures, as well as by other groups of agents: par-
ents and other school staff. We aim at studying the types of interactions within each of 
these groups and how those agents interact. 
 

Q2-What kind of interactions enhancing communication and the sharing of re-
sources are established within and between different groups of stakeholders? 
 

The on-going literary review directly includes subjects related to Personal Learn-
ing Environments (PLE) (Attwell, 2007; Downes, 2010; Hongyu et al., 2010; Kompen 
et al., 2009; Qian, 2010), web 2.0 (Anderson, 2007; O'Reilly, 2007; O’Reilly, 2005; 
Richardson, 2006), learning networks and all the related conceptual body. Also im-
portant, stemming from the impact studies, are the issues concerning innovation pro-
cesses and knowledge management (Christensen et al., 2010; Drucker, 2002; Nonaka 
& Takehuchi, 1991; Nonaka & Von Krogh, 2009).  
Cooper (1985), Cronin et al. (2008) and  Randolph (2009) express the need to set a 
time frame to delimit research as well as the importance of consulting references data-
bases. As a consequence, when conducting a literature review, with the exception of 
major authors, it is reasonable to consider a five-year publishing period. However, in 
an emerging field such as PLEs, database references are somewhat scarce.  For that 



reason other reference authors, from other sources available in the internet latent cor-
pus will also be considered/ were also considered.  

Two groups of schools, chosen for specific and distinctive reasons, will take part 
in the study. In the first group (G1), which is made up by two schools with different 
surroundings (urban and rural setting), the research will be more interventional. As for 
the second group (G2), schools are yet to be chosen and will be selected from those 
that decide to join SCS.  
Methodologically, this research stands on extremes, assuming both a positivist and a 
critical paradigm.  

This approach, that sets out to combine two apparently opposing issues: depth and 
width, intersects two different methodological procedures: action research and survey.  
Regarding G1, action research will make it possible to understand the process more 
broadly, ranging from the administration and management levels to the classrooms. In 
G2 the focus will be on the adoption contexts, understanding the processes behind 
them, relating them amongst themselves and to the situation in G1, using the same re-
search techniques and tools. Because it involves more schools, in this group research 
will be more longitudinal through the application of a longitudinal survey. Methodo-
logically, it is important to point out that the data collect in both settings will be 
crossed taking into account the role and presence of the researchers, different in each 
group. As for the nature of the study it will be mixed, combining qualitative and quan-
titative methods.  The techniques and data collection tools are also varied and were 
chosen keeping in mind the research questions: surveys (questionnaires and inter-
views), documental analysis (SCS’s access data e literature review), as well as the re-
searcher’s diary.  

The diagram below (figure 1) seeks to explain the relationship between the para-
digms, methodological procedures and methods presented: 

 

 
 

Fig. 1. Relationship between the paradigms, methodological procedures and methods presented	
  

Insofar, the data collected makes it possible to draw a first profile of SCS’s users, 
noting that these are all preliminary results based on the experimental use of the plat-
form. Impact wise it is expected that this project will add on to the skills related to 
digital and information literacy, key 21st century skills. On the other hand, the project 
is in line with what Attwell (2007) entitles new content ecology, being that all SCS 



users are potential prosumers. From a product development’s standpoint, this project 
can provide information that reflects the schools’ opinions and helps redesign the plat-
form, creating constructive synergies between users and developers. 

In this project issues related to digital citizenship and education for media are 
transversely and distinctly present. The use of SCS, which is intended to be responsi-
ble and encompasses social and shared dimensions, can become a catalyst for the nec-
essary changes summarized by Figueiredo (2010) when he states that all of us must 
learn to live, cooperate, collaborate, lead, create, self-organize and co-organize self- 
and co-organize) in this world. Therefore it is necessary that citizens recognize that it 
is time to take the construction of knowledge that will ensure their independence and 
success into their own hands. That is the power and the freedom underlying the true 
concepts of web 2.0. 
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