
 
 

No. 7, 2026, 33-44 
 Universidade de Aveiro 

 ISSN: 2184-9102 
DOI 10.34624/dsw9wx12   

 

 

 
 

	

A	Discussion	on	the	Altruistic	Lecturer	in	the	Era	
of	Artificial	Intelligence			

Manuel	Au-Yong-Oliveira1,	Ana	Palma-Moreira2,	António	Sacavém3	

 
1 INESC	TEC,	Porto,	Portugal;	GOVCOPP,	DEGEIT,	University	of	Aveiro,	Aveiro,	Portugal,	mao@ua.pt 

2  Faculdade	de	Ciências	e	Tecnologia,	Universidade	Europeia,	Quinta	do	Bom	Nome,	Estr.	da	
Correia	53,	1500-210	Lisboa,	Portugal;	ana.moreira@universidadeeuropeia.pt  

3 Faculdade	de	Ciências	e	Tecnologia,	Universidade	Europeia,	Quinta	do	Bom	Nome,	Estr.	da	
Correia	53,	1500-210	Lisboa,	Portugal;	Centre	for	Transdisciplinary	Development	Studies	
(CETRAD),	University	of	Trás-os-Montes	e	Alto	Douro	(UTAD),	5000-801	Vila	Real,	Portugal;		

antonio.sacavem@universidadeeuropeia.pt  

	
	
Abstract	

	

How	 may	 one	 increase	 student	 engagement	 and	 knowledge	 transfer	 in	 higher	 education	 in	 the	 era	 of	 generative	 artificial	
intelligence?	It	is	crucial	to	be	aware	of	the	new	challenges	posed	by	technology.	This	article	looks	at	various	sources	to	support	the	
discussion	of	how	teachers	in	higher	education	must	be	increasingly	altruistic	to	be	successful	in	knowledge	transfer	and	student	
engagement.	The	effort	which	used	to	suffice	and	get	students’	attention	needs	to	be	multiplied	by	a	factor	of	two	or	three.	No	longer	
may	one	simply	follow	a	text	book	to	deliver	knowledge	for	a	semester	of	learning.	Study	visits,	invited	lecturers,	in-depth	case	
studies	and	examples	to	capture	the	students’	imagination	and	creativity	are	now	more	necessary	than	before.	Role	playing	and	the	
solving	of	real	exercises	and	problems	is	seen	to	be	an	imperative	–	for	example	to	teach	strategy	at	the	master’s	level.	Oscar	Wilde	
many	years	ago	stated	that	“Nothing	worthwhile	knowing	can	be	taught”.	This	seems	to	be	increasingly	true	in	an	environment	
where	knowledge	is	just	one	prompt	away.		

Keywords:	generative	AI;	active	learning;	academic	integrity;	authentic	assessment;	case	studies;	lecturer	altruism.		
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1. INTRODUCTION	AND	BACKGROUND		
“Nothing	worthwhile	knowing	can	be	taught”	(Oscar	Wilde)	

What	is	education,	how	might	we	define	it?	“Education	is	a	social	process	which	is	about	developing	a	person’s	
potential”	(Remenyi,	2019,	p.67)		

We	perceive	we	perhaps	all	agree	that	in	the	digital	era	and	particularly	as	the	use	of	artificial	intelligence	(AI)	
increases	that	traditional	higher	education	methods	need	to	change.	Producing	slides	and	following	a	book	
very	closely	as	class	content	may	simply	not	be	enough	to	keep	students	interested	and	engaged.	Course	essays	
and	assignments	may	also	be	increasingly	done	by	AI,	with	less	and	less	effort	expended	by	students.	What,	
then,	needs	to	change?	As	experienced	lecturers	in	higher	education,	we	perceive	that	what	AI	cannot	yet	offer	
is	the	sharing	of	real	life	experiences,	by	lecturers,	in	class.	An	obvious	problem	is	that	not	all	lecturers	possess	
that	 experience.	 Additionally,	 AI	 cannot	 bring	 to	 class	 external	 experts	 and	 speakers	 on	 various	 topics	 of	
interest.	Such	experts,	who	may	belong	to	the	lecturer’s	network,	are	hence	very	important,	as	they	present	
the	opportunity	of	meeting	specialists	in	class,	to	extend	students’	networks,	not	only	for	another	LinkedIn	
connection,	but	possibly	also	for	future	employment	purposes.	Having	these	experts	evaluate	student	work	
not	 only	 increases	 the	 visibility	 of	 work	 done	 in	 class	 but	 also	 strengthens	 the	 connection	 between	 the	
university	 and	 academia,	 and	 the	 job	 market.	 What	 do	 employers	 really	 seek?	 Having	 finished	 another	
semester	of	work	we	may	say	that	external	speakers	and	evaluators	(evaluating	student	perspectives	on	real	
problems)	from	our	own	networks	are	an	important	add-on	to	lectures.	Furthermore,	study	visits	to	firms	
where	excellence	is	practiced	are	another	now	increasingly	important	aspect	of	academia	in	the	age	of	AI.	For	
students	to	be	able	to	see	firsthand	what	is	being	taught	in	class	occurring	in	practice.	Course	assignments	
should	increasingly	also	involve	field	work	–	interviews,	focus	groups,	surveys	–	to	show	that	students	did	not	
solely	rely	on	AI	to	do	all	or	almost	all	of	the	work.	Indeed,	AI	usage	and	proficiency	is	important	in	the	job	
market	–	but	students	need	to	understand	how	to	go	beyond	what	AI	has	to	offer.	Primary	data	collection,	
analysis	and	treatment	is	one	way	to	extend	the	knowledge	acquisition	and	transfer	paradigm.	Students	will	
have	much	better	recall	of	what	they	experience	as	related	to	what	they	have	read	or	have	had	AI	write	for	
them	(given	the	right	prompt).	

This	article	seeks	to	answer	the	following	research	question:	How	may	one	increase	student	engagement	and	
knowledge	transfer	in	higher	education	in	the	era	of	artificial	intelligence?		

The	argument	herein	 is	 that	greater	altruism	 is	 required	of	higher	education	 lecturers,	understood	not	as	
unpaid	overwork	but	as	a	deliberate,	relational	concern	for	students’	learning	and	well-being	in	an	age	when	
students	may	increasingly	feel	they	do	not	need	a	lecturer	at	all.	Lecturers	cannot	compete	with	the	certain,	
swift,	and	often	cost-effective	answers	AI	provides;	what	they	can	offer	is	access	to	the	outside	world	through	
their	own	networks,	and	learning	experiences	AI	cannot	reproduce.	Why	bother?	Because	this	is	where	the	
lecturer’s	distinctive	value	now	lies.	This	does	involve	additional	effort,	but	it	is	best	seen	as	an	investment	in	
pedagogical	design	rather	than	as	open-ended,	uncompensated	self-sacrifice;	recognising	that	effort,	including	
institutionally,	is	part	of	taking	it	seriously.	

2. LITERATURE	REVIEW	–	CHALLENGES	FOR	EDUCATION	IN	THE	AGE	OF	AI	
Higher	 education	 and	 artificial	 intelligence	 is	 a	 popular	 topic.	 A	 search	 with	 these	 terms,	 in	 the	 Scopus	
database,	on	10-09-2025,	resulted	in	6,157	documents	being	found.	Refining	the	database	search	to	higher	
education	and	artificial	intelligence	and	challenges	brought	the	documents	found	down	to	1,919	documents.	
This	is	still	considered	to	be	quite	high.		

A	search	in	the	Scopus	database,	on	10-09-2025,	using	the	term	altruism,	resulted	in	23,097	documents	being	
found.	Searching	for	altruism	and	higher	education	resulted	in	only	126	documents	being	found	in	the	Scopus	
database	–	which	means	that	there	is	room	for	further	research.		
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According	to	Gupta	and	Prashar	(2025,	p.1):		

Pure	altruistic	motives	(pure	altruism):	

- “Where	an	individual	is	motivated	by	concerns	for	another	and	desire	to	benefit	the	needy	without	any	
expectation	of	gain	for	the	self.”	

Impure	altruistic	motives	(egoism	or	pseudo-altruism):	

- “Where	prosocial	behaviour	is	motivated	by	self-interest	in	addition	to	concerns	for	another.”	

See	also	Bowles	and	Gintis	(2011)	for	a	discussion	on	altruism.		

Indeed,	in	the	overview	on	Bowles	and	Gintis	(2011),	one	may	read	about	how	cooperation	evolved:	

“Why	do	humans,	uniquely	among	animals,	cooperate	in	large	numbers	to	advance	projects	for	the	common	
good?	 Contrary	 to	 the	 conventional	 wisdom	 in	 biology	 and	 economics,	 this	 generous	 and	 civic-minded	
behavior	is	widespread	and	cannot	be	explained	simply	by	far-sighted	self-interest	or	a	desire	to	help	close	
genealogical	kin.	

In	A	 Cooperative	 Species,	 Samuel	 Bowles	 and	 Herbert	 Gintis—pioneers	 in	 the	 new	 experimental	 and	
evolutionary	science	of	human	behavior—show	that	the	central	issue	is	not	why	selfish	people	act	generously,	
but	instead	how	genetic	and	cultural	evolution	has	produced	a	species	in	which	substantial	numbers	make	
sacrifices	to	uphold	ethical	norms	and	to	help	even	total	strangers.	

The	authors	describe	how,	for	thousands	of	generations,	cooperation	with	fellow	group	members	has	been	
essential	 to	survival.	Groups	 that	created	 institutions	 to	protect	 the	civic-minded	 from	exploitation	by	 the	
selfish	flourished	and	prevailed	in	conflicts	with	less	cooperative	groups.	Key	to	this	process	was	the	evolution	
of	social	emotions	such	as	shame	and	guilt,	and	our	capacity	to	internalize	social	norms	so	that	acting	ethically	
became	 a	 personal	 goal	 rather	 than	 simply	 a	 prudent	 way	 to	 avoid	 punishment.	
Using	experimental,	archaeological,	genetic,	and	ethnographic	data	to	calibrate	models	of	the	coevolution	of	
genes	 and	 culture	 as	 well	 as	 prehistoric	 warfare	 and	 other	 forms	 of	 group	 competition,	A	 Cooperative	
Species	provides	a	compelling	and	novel	account	of	how	humans	came	to	be	moral	and	cooperative.”		

(https://www.degruyterbrill.com/document/doi/10.1515/9781400838837/html)		

In	The	University	of	the	Future	(Remenyi	et	al.,	2019)	one	may	read:		

Donleavy	(2019,	p.12):	“This	chapter	has	done	nothing	to	dispel	the	gloom	and	demoralisation	of	much	of	the	
professiorate	in	so	many	universities.	That	is	because	it	has	only	looked	at	the	present	and	near-term	future	
of	universities.	If	we	look	even	futher	into	the	future,	we	can	say	that	the	demeaning	of	academic	labour	as	
human	livestock	to	be	factory	farmed	as	intensely	as	possible	cannot	continue	indefinitely.	Possibly	before	
implosion	in	some	celestially	blessed	quarters,	and	after	it	in	many	other	seats	of	learning,	collegiality	and	love	
of	learning	for	its	own	sake	may	quietly	re-emerge.”		

Blair	and	Lee	(2019,	p.26):	“The	constant	transformation	and	emergence	of	new	jobs	or	even	careers	places	
an	emphasis	on	developing	a	deep	desire	to	learn	for	its	own	sake…	Putting	students	into	the	role	of	teacher	
(as	in	a	seminar)	deepens	learning	futher	and	how	to	apply	it	to	their	career	path.”		

Blair	and	Lee	(2019,	p.27):	“AI	and	robotics	are	designed	to	replace	people.	So	if	you	want	to	prepare	people	
for	the	technological	change	that	is	coming	you	must	focus	people’s	education	on	what	people	do	best.	This	is	
the	 “soft”	 or	 “power”	 skills…	Educational	 institutions	must	 expand	on	 the	options	 for	 students.	Especially	
options	that	can	be	done	part	time,	virtually,	and	in	shorter	time	periods	than	four	years.”	

Ekem	 (2019,	 p.51):	 “It	 is	 important	 to	 bear	 in	 mind	 that	 education	 cannot	 exist	 independently	 of	 the	
community...	Lecturers	should	pour	out	their	hearts	and	teach/train	to	harness	the	intellect	and	creativity	of	
their	students.”	
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Remenyi	 (2019,	 p.81):	 “E-Learning	 as	 a	 facilitator	 of	 education…	 various	 forms	 of	 e-Learning	 including	
Massive	Open	Online	 Courses	 (MOOC)	 are	 now	 considered	 to	 be	 appropriate	 to	 facilitate	 university	 level	
education.”	

Remenyi	 (2019,	 p.83):	 “When	 it	 comes	 to	 today’s	 employment	market	 it	 is	 clear	 that	 employers	 award	 a	
considerable	amount	of	credit	to	an	individual	who	has	a	university	degree.	Specialized	knowledge	apart,	this	
is	primarily	because	a	degree	is	a	strong	indication	of	the	individual’s	desire	for	self-improvement.”	The	ability	
to	communicate	one’s	ideas	and	“critically	comment	on	the	ideas	of	others”	(Remenyi,	2019,	p.83)	are	very	
important	skills	to	have	(Remenyi,	2019).		

Grant	and	Gedeon	(2019):	Teaching	strategies	–	 the	“flipped	classroom”	(“where	students	watch	recorded	
lectures,	videos	and	other	structured	activities	between	the	classes	and,	when	they	attend	class,	the	focus	is	
on	active	often	group	based,	activities	building	on	the	material	viewed	outside	the	class	with	the	instructor”	
(Grant	&	Gedeon	(2019,	p.98));	active	learning	(“the	basic	need	is	often	for	groups	to	be	able	to	work	together	
and	 for	 the	 faculty	members	 to	circulate	between	groups	 to	 facilitate	 their	work”	(Grant	&	Gedeon	(2019,	
p.99)).	

Remenyi	et	al.	(2019)	gives	an	idea	of	how	digitalization	has	transformed	how	education	may	occur	(e.g.,	e-
Learning)	but	also	on	how,	 to	go	 that	extra	mile	 in	education,	 to	ensure	knowledge	 transfer,	 in	a	possibly	
hostile	/	demeaning,	gloomy	and	demoralized	environment	(Donleavy,	2019),	teachers	will	have	to	have	an	
altruistic	trait	and	core.		

Information	 technologies	are	 currently	 the	main	driver	of	 education,	with	 the	 introduction	of	 technology-
assisted	tools	changing	education	in	schools	and	institutions.	On	the	other	hand,	the	internet	can	become	a	
robust	 mechanism	 for	 integrating	 a	 global	 learning	 experience	 (Dreimane	 &	 Upenieks,	 2022).	 Many	
technology-related	organisations	are	trying	to	create	innovative	solutions	so	that	individuals	who	do	not	have	
access	to	adequate	educational	facilities	can	have	access	to	education.	Educational	resources	and	digital	tools	
can	help	improve	the	classroom	environment,	making	the	teaching	and	learning	process	more	attractive.	In	
this	sense,	it	can	be	said	that	they	provide	greater	flexibility	and	personalisation	of	the	curriculum	based	on	
the	needs	of	each	student	(Dudar	et	al,	2021;	Kosaretsky	et	al.,	2022).	On	the	other	hand,	the	integration	of	
artificial	 intelligence	 in	 education	 has	 transformed	 learning	 methodologies,	 making	 them	 adaptable,	
personalised	and	efficient	(Vesna	et	al.,	2025).	For	these	authors,	the	effectiveness	of	artificial	intelligence-
based	education	may	depend	on	 factors	such	as	 the	proficiency	of	both	students	and	educators.	However,	
more	traditional	teachers	are	reluctant	to	include	technologies	and	devices	in	schools,	as	they	see	them	as	
more	of	a	distraction	than	an	aid	to	learning	(Vakaliuk	et	al.,	2021).	For	Kirubagaran	et	al.	(2025),	resistance	
to	 change	 in	 many	 educational	 institutions	 represents	 a	 major	 challenge,	 as	 many	 institutions	 rely	 on	
traditional	 teaching	methods.	 In	addition,	many	teachers	do	not	have	adequate	 training	 to	enable	 them	to	
integrate	artificial	intelligence	tools	into	their	teaching	methodologies	(Vesna	et	al.,	2025).	

In	higher	education,	the	transformation	driven	by	access	to	information	technologies	has	been	significant.	This	
has	 had	 profound	 implications	 for	 both	 students'	 learning	 methods	 and	 teachers'	 teaching	 approaches	
(Crompton	&	Burke,	 2023).	Advanced	 technologies	 such	as	ChatGPT	have	had	a	 significant	 impact	on	 the	
education	 sector,	 especially	 in	 higher	 education	 (George	 &	 George,	 2023).	 These	 technologies	 can	 help	
students	living	in	remote	areas	to	overcome	certain	barriers,	such	as	access	to	quality	education	or	lack	of	
available	time,	especially	for	those	who	are	both	workers	and	students.	In	a	study	conducted	in	Cyprus	by	
Güneyli	 et	 al.	 (2024)	 with	 teachers	 from	 different	 levels	 of	 education,	 from	 primary	 to	 university,	 they	
concluded	that	the	most	critical	factor	related	to	the	use	of	artificial	intelligence	is	practical	knowledge.	For	
these	authors,	practical	knowledge	is	essential	to	promote	the	integration	of	artificial	intelligence	in	teaching,	
making	 it	 necessary	 to	 provide	 adequate	 teacher	 training,	 accompanied	 by	 professional	 development	
programmes.	

According	 to	Haleem	et	 al.	 (2022),	 educational	 trends	will	 keep	pace	with	 the	 growing	 capabilities	 of	 the	
Internet	and	the	network,	facilitating	the	incorporation	of	innovative	technologies	in	classrooms.	However,	
for	these	authors,	offline	teaching	and	learning	cannot	be	completely	replaced.	Teaching	should	be	hybrid,	
with	an	interconnection	between	online	and	offline	systems,	in	order	to	improve	results.	It	should	be	noted	
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that	personalised	teaching	in	the	classroom	can	contribute	to	increasing	student	motivation	and	engagement	
(Li	&	Wong,	2021).	

For	this	teaching	to	be	personalised	in	order	to	increase	student	motivation	and	engagement,	the	teacher	must	
be	altruistic.	Altruism	can	be	defined	as	selfless	concern	for	the	well-being	of	others	and	can	be	an	effective	
pillar	for	successful	learning	(Zare	et	al.,	2023).	An	altruistic	teacher	promotes	an	environment	that	fosters	
student	growth,	learning,	and	emotional	security.	Teachers'	altruistic	behaviours	are	related	to	their	empathy,	
well-being,	and	perception	of	self-efficacy	(Muhadzir	et	al.,	2024).	A	teacher	with	high	levels	of	empathy	more	
easily	recognises	students'	needs,	which	promotes	an	environment	conducive	to	learning,	influencing	their	
interactions	with	students	(Jennings	&	Greenberg,	2009).	When	a	teacher	has	high	levels	of	well-being,	they	
demonstrate	greater	patience,	understanding,	and	willingness	to	engage	in	altruistic	behaviour	towards	their	
students	(Seligman,	2011).	As	for	their	perception	of	self-efficacy,	when	teachers	perceive	high	levels	of	self-
efficacy,	 they	 tend	 to	 adopt	 innovative	 teaching	 methods	 and	 practise	 more	 organisational	 citizenship	
behaviours,	 including	 altruism	 (Bandura,	 1997).	 This	 interaction	 between	 empathy,	 well-being	 and	
perception	of	self-efficacy	is	essential	for	promoting	altruistic	behaviours	in	teachers	(Muhadzir	et	al.,	2024).	
For	Bardach	et	al.	(2022),	it	is	the	holistic	structure	resulting	from	the	integration	of	empathy,	well-being	and	
perceived	self-efficacy	in	the	teaching	profession	that	fosters	altruistic	behaviours	in	teaching.	

In	a	study	conducted	by	Almaki	et	al.	(2025),	they	concluded	that	the	use	of	artificial	intelligence	in	classrooms	
is	 significantly	 associated	 with	 teachers'	 well-being,	 as	 it	 simplifies	 tasks,	 prevents	 burnout,	 promotes	
collaboration	and	supports	diverse	learning	needs.	On	the	other	hand,	artificial	intelligence-based	platforms	
can	provide	interactive	learning	environments	and	train	empathy	in	a	different	way	from	traditional	methods	
(Li	et	al.,	2023).	With	regard	to	the	perception	of	self-efficacy,	this	is	positively	and	significantly	associated	
with	the	use	of	artificial	intelligence	in	the	classroom	(Hoya	et	al.,	2024).	

Teachers'	well-being,	empathy,	and	perception	of	self-efficacy	are	positively	and	significantly	associated	with	
the	use	of	artificial	intelligence	in	the	classroom.	As	the	holistic	structure	that	leads	to	the	practice	of	altruistic	
behaviours	is	composed	of	well-being,	empathy,	and	perception	of	self-efficacy,	teachers'	altruistic	behaviours	
may	also	be	positively	and	significantly	associated	with	the	use	of	artificial	intelligence.	

Beyond	educational	technology	in	general,	it	is	the	recent	diffusion	of	generative	AI	that	most	directly	reframes	
the	lecturer’s	task.	Systematic	reviews	of	AI	 in	higher	education	map	established	uses	such	as	assessment,	
prediction,	 intelligent	 tutoring	 systems,	 and	 learning	 management	 (Crompton	 &	 Burke,	 2023),	 but	 large	
language	models	such	as	ChatGPT	introduce	a	qualitatively	new	situation,	in	which	fluent	answers,	essays,	and	
summaries	are	available	on	demand	 (Kasneci	 et	 al.,	 2023).	Kasneci	 et	 al.	 (2023)	note	 that	 these	 tools	 can	
support	personalisation	and	engagement,	yet	also	raise	concerns	around	factual	reliability,	critical	thinking,	
and	the	need	for	human	oversight,	precisely	the	space	in	which	an	experienced	lecturer	adds	value.	

This	shift	places	assessment	and	academic	integrity	at	the	centre	of	the	debate.	Empirical	testing	shows	that	
tools	designed	to	detect	AI-generated	text	are	unreliable	(Weber-Wulff	et	al.,	2023),	and	that	such	detectors	
are	biased	against	non-native	English	writers,	whose	authentic	work	is	more	often	misclassified	as	machine-
generated	 (Liang	 et	 al.,	 2023).	 Rather	 than	 relying	 on	 a	 punitive,	 detection-centred	 logic,	 these	 findings	
support	 a	 redesign	 of	 assessment	 towards	 authentic	 tasks	 (primary	 data	 collection,	 fieldwork,	 public	
presentation,	and	assessment	by	external	evaluators)	that	are	harder	to	outsource	to	AI	and	which	align	with	
the	active-learning	practices	discussed	below.	

A	complementary	response	is	to	build	AI	literacy	rather	than	to	prohibit	AI.	AI	literacy	has	been	conceptualised	
as	the	capacity	to	understand,	use,	evaluate,	and	critically	question	AI	tools	(Ng,	Leung,	Chu,	&	Qiao,	2021),	
and	 frameworks	 for	university	 teaching	 increasingly	position	 it	 as	a	 shared	 institutional,	pedagogical,	 and	
ethical	responsibility	(Chan,	2023).	On	this	view,	the	altruistic	lecturer	does	not	ignore	or	forbid	AI,	but	helps	
students	use	it	critically	while	developing	the	human	judgement	that	AI	cannot	supply.	

It	 is	 important	 to	 clarify	what	 altruism	means	 in	 this	 context.	 Altruism	 is	 not	 understood	here	 as	 unpaid	
overwork	 or	 heroic	 self-sacrifice,	 but	 as	 a	 relational	 pedagogical	 orientation	 through	 which	 lecturers	
intentionally	design	learning	experiences	that	protect	students	from	passive,	AI-mediated	learning	and	invite	
them	into	active,	situated,	and	ethically	responsible	knowledge	construction.	Understood	this	way,	lecturer	
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altruism	 rests	 on	 the	 integration	 of	 empathy,	well-being,	 and	 perceived	 self-efficacy	 (Bardach,	 Klassen,	&	
Perry,	2022),	and	is	sustainable	rather	than	dependent	on	burnout	or	overload.	

3. METHODOLOGY	
The	methodology	followed	for	this	article	involved	a	literature	review	and	autoethnography	(autobiography	
plus	 ethnography)	 –	 the	 acquisition	 and	 transmission	 of	 knowledge	 based	 on	 the	 personal	 experience	
acquired	 over	 the	 years	 while	 lecturing	 in	 higher	 education	 (please	 see	 the	 following	 section).	 Research	
question:	How	may	one	increase	student	engagement	and	knowledge	transfer	in	higher	education	in	the	era	
of	artificial	intelligence?	The	authors	of	the	article	are	all	experienced	lecturers.	All	are	in	agreement	that	the	
arrival	 of	 artificial	 intelligence	was	 indeed	very	 swift	 –	 to	 the	 extent	 that	most	 or	 almost	 all	 students	 are	
currently	using	it	–	especially	as	an	aid,	or	even	major	aid,	for	course	work	and	exam	preparation.	What	then	
is	 the	 role	 of	 the	 teacher	 and	 educator?	 How	 to	 engage	 students	 in	 view	 of	 this	 new	 cost-effective	 and	
productivity-enhancing	reality	called	AI?	More	specifically,	the	approach	adopted	here	is	best	described	as	
collaborative	analytic	autoethnography	(Anderson,	2006;	Ellis,	Adams,	&	Bochner,	2010).	Unlike	evocative	
autoethnography,	 which	 foregrounds	 personal	 narrative	 for	 its	 own	 sake,	 analytic	 autoethnography	 uses	
systematically	reflected	personal	experience	to	develop	theoretical	understanding	of	a	wider	cultural	setting	
(Ellis	et	al.,	2010),	namely	the	higher	education	classroom	in	the	age	of	AI.	Because	the	three	authors	are	all	
experienced	 lecturers,	 the	account	 is	a	cross-reading	of	 teaching	practices	among	colleagues	rather	 than	a	
single	teacher’s	story.	The	authors	engaged	in	a	collaborative	reflexive	process	in	which	teaching	experiences,	
course-design	choices,	and	classroom	observations	were	compared	with	one	another	and	interpreted	against	
the	 literature,	 through	four	steps:	(1)	 identifying	teaching	experiences	relevant	to	the	AI	era;	(2)	selecting	
teaching	practices	used	in	management	courses;	(3)	interpreting	those	practices	in	light	of	the	literature	on	
AI,	 engagement,	 and	 lecturer	 altruism;	 and	 (4)	 building	 explanatory	mechanisms	 to	 answer	 the	 research	
question.	The	approach	has	clear	 limitations:	 it	 is	 interpretive	and	author-situated,	and	makes	no	claim	to	
statistical	generalisation;	its	value	lies	in	the	analytical	transferability	of	the	mechanisms	proposed.		

4. AN	EXAMPLE	OF	HIGHER	EDUCATION	“IN	THE	FUTURE”	–	IS	TEACHING	AN	INCREASINGLY	ALTRUISTIC	
ENDEAVOUR?	

In	this	section	we	shall	present	a	possible	syllabus	content	for	a	strategy	course	at	the	master’s	degree	level	
(content	C1-C11).	The	presentation	of	the	material,	for	knowledge	transfer	purposes,	to	students,	may	differ	
greatly,	depending	on	the	lecturer’s	skill,	availability	and	motivation.		

C1.	Introduction	to	Strategic	Management	

C2.	The	External	Context	

C3.	The	Internal	Context	

C4.	Business	Strategy		

C5.	Rivalry	and	Competitive	Dynamics	

C6.	Corporate	Strategy	

C7.	Acquisition	and	Restructuring	Strategies	

C8.	Internationalization	Strategies	

C9.	Cooperative	Strategies	

C10.	Social	and	Environmental	Responsibility	

C11.	Strategic	Challenges.	Wrapping	Up.	

How	might	 a	 lecturer	 develop	 the	 students’	 potential	 to	 the	 fullest	 while	 communicating	 the	 knowledge	
mentioned	 above?	 Where	 does	 the	 teacher’s	 job	 requirement	 end	 and	 altruism	 begin?	 What	 may	 be	
considered	“beyond	one’s	level	of	duty”?	
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Teaching	strategies	and	possibilities:		

Rather	than	a	list	of	contents,	the	syllabus	can	be	read	as	a	set	of	pedagogical	choices.	Table	1	links	each	block	
to	an	active	methodology,	the	mechanism	through	which	it	works,	and	its	contribution	to	engagement	and	
knowledge	transfer	in	the	AI	era.	

Content	 Active	methodology	 Pedagogical	mechanism	 Contribution	to	engagement	/	
knowledge	transfer	

C1	
Role	playing,	case	
studies	(e.g.	SWOT	for	
the	LPG	plant)	

Situated	decision-making;	
experiential	anchoring	

Abstract	strategy	concepts	become	
memorable,	first-hand	experience	

C2-C3	
Discussion	of	geopolitics,	
tariffs,	internal	
resources	

Connecting	theory	to	live,	
contested	context	

Relevance	and	critical	reasoning	AI	
cannot	personalise	to	the	class	

C5,	C11	 Study	visits	(Aveleda,	
Delta	Cafés)	

Seeing	taught	concepts	enacted	in	
practice	

Recall	and	motivation	through	
direct	observation	

C7	 Study	visit	to	RAR	
(refinery	consolidation)	 Real	example	of	restructuring	 Concrete	grounding	of	acquisition	

strategy	

C9	
Invited	experts;	primary	
data	(interviews,	
surveys)	

Network	access;	authentic	data	
work	

Evidence	of	effort	beyond	AI;	
extended	professional	network	

C10	 Organising	a	charity	
fundraising	event	 Relational,	prosocial	engagement	 Embodies	altruism	and	social	

responsibility	as	practice	

	

C1.	Introduction	to	Strategic	Management	

Role	playing,	simulations,	field	experience	sharing,	online	videos,	self-reflection	assignments	and	case	studies	
may	be	used	to	get	the	message	across	to	students	of	what	strategy	entails,	from	the	outset	and	lecture	1.		

The	 use	 of	 such	 active	 methods	 is	 supported	 by	 evidence:	 large-scale	 studies	 show	 that	 active	 learning	
improves	performance	and	reduces	failure	rates	(Freeman	et	al.,	2014),	and	that	students	may	learn	more	
even	when	active	formats	feel	more	effortful	than	passive	lectures	(Deslauriers,	McCarty,	Miller,	Callaghan,	&	
Kestin,	 2019).	 This	 evidence	 is	 strongest	 in	 the	 sciences,	 and	 is	 applied	here,	 by	 analogy,	 to	management	
education.	

Case	study	and	role	playing	1	–	You,	as	a	marketing	professional	in	the	company,	have	been	asked	to	give	
input	towards	the	decision	to	close	the	manufacturing	unit	in	Portugal	or	to	keep	it	open.	You	have	been	asked	
to	do	a	SWOT	analysis	to	aid	decision-making.	Note:	industry	–	LPG	gas	cylinder	manufacture	in	Portugal	(Vale	
de	 Cambra);	 head	 count:	 300+	 people;	 the	 unit	 is	 losing	 money	 every	 year;	 the	 competition	 is	 tough	
(internationally	versus	300	firms	–	as	well	as	locally,	from	Guimarães,	Amtrol	Alfa,	too).		

Case	study	and	role	playing	2	–	You,	as	a	marketing	professional	and	consultant	to	the	company,	have	been	
asked	to	give	input	towards	the	annual	growth	strategy	and	tactics.	It	is	imperative	to	gain	market	share	for	
the	company	operating	in	the	school	and	education	book	publishing	sector	in	Portugal.	Porto	Editora	is	a	main	
competitor,	as	well	as	Texto	Editora	(partly	owned	by	Porto	Editora).	The	company	is	strong	in	minor	subjects	
(for	most	students)	such	as	music,	art,	and	physical	education	(versus	Portuguese,	Math	and	History,	which	
are	core	subjects	for	most	students).	

C2.	The	External	Context	

Discuss	also	the	current	roles	of	the	USA,	Europe,	and	China,	for	example,	and	the	effect	of	tariffs	imposed	
worldwide.	
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C3.	The	Internal	Context	

Discuss	the	resources,	competences	and	skills	necessary	to	keep	an	organization	going.	

C5.	Rivalry	and	Competitive	Dynamics	

And	

C11.	Strategic	Challenges	

Study	visit	to	a	wine	company	[Vinhos	Aveleda	–	Quinta	da	Aveleda]	or	to	a	coffee	company	[Delta	Cafés].		

C7.	Acquisition	and	Restructuring	Strategies	

Study	visit	to	RAR	(a	sugar	company	which	is	the	joining-up	of	a	number	of	smaller	sugar	refineries).	

C8.	Internationalization	Strategies	

Portugal	in	context.	

C9.	Cooperative	Strategies	

Why	cooperate?	Give	good	examples	of	cooperation.	The	french	general	Napoleon	was	defeated	by	an	act	of	
cooperation	between	nations:	

"Napoleon	 is	 widely	 admired	 as	 a	 military	 strategist	 who	 embraced	 the	 violence	 of	 modern	 war	 and	
understood	the	potential	of	mass	armies.	Yet	he	wrote	little	about	the	practice	of	strategy	beyond	a	few	rather	
bland	maxims,	claiming	to	rely	on	offence	and	opportunism	on	the	battlefield.	But	these	offensive	tactics	had	
a	strategic	purpose.	He	sought	to	crush	his	opponents	in	decisive	battles,	not	just	to	destroy	enemy	armies	but	
to	impose	his	will	 in	the	peace	talks	that	followed.	As	First	Consul	and	later	as	Emperor	he	channelled	the	
resources	of	the	state	to	the	cause	of	military	success	and	imperial	expansion.	His	goal	was	political	as	much	
as	it	was	military,	mobilising	all	the	resources	of	the	Empire	in	its	pursuit.	Napoleon	conscripted	mass	armies	
in	 the	 lands	he	 conquered,	 imposed	French-style	administrative	 systems,	 and	 imposed	 taxes	and	customs	
duties.	He	was	focused	on	Europe,	where	the	other	powers	developed	their	own	strategies	to	counter	him,	
repeatedly	forging	alliances	to	defend	their	sovereignty	and	to	thwart	his	imperial	ambitions.”	(Forrest,	2025,	
p.18).	

C10.	Social	and	Environmental	Responsibility	

Organize	an	event	to	gather	funds	in	favour	of	an	institution	(charity).	A	Christmas	song,	perhaps,	for	fund-
raising	purposes	–	with	the	help	of	professional	musicians.		

Best	teaching	practices	which	may	be	adopted:		

• Have	all	learning	material	placed	online	on	the	e-Learning	platform.		

• Pass	around	an	attendance	sheet	and	register	who	came	to	lectures	–	give	best	attendance	prizes	to	
the	most	assiduous	and	interested	students.		

• Have	invited	speakers	and	experts	come	to	class	to	deliver	lectures.		

• Enter	essay	competitions.	

• Submit	group	work	for	publication	in	conferences,	journals	and	books.	

Involve	students	in	international	projects	such	as	VirtuEU	–	Virtual	Exchanges	of	Active	Citizens	(Erasmus+	
funded	project)	or	TourX	(sustainable	tourism).		
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5. DISCUSSION	AND	CONCLUSION	
The	question	is	less	where	a	lecturer’s	duty	ends	and	altruism	begins,	and	more	how	altruism,	understood	as	
an	 intentional,	 relational	 orientation,	 reshapes	what	 good	 teaching	 looks	 like	 in	 the	 age	 of	AI.	 As	 in	most	
professions,	the	difference	between	an	average	and	an	above-average	teacher	is	considerable,	but	here	it	turns	
on	the	deliberate	design	of	learning	experiences	rather	than	on	the	volume	of	effort	alone.	

Should	one	have	a	strategy	for	teaching	in	the	age	of	AI?	

"There’s	no	substitute	for	strategy.	Strategy	is	what	allows	us	to	act	with	purpose	in	a	disordered	world;	it	is	
vital	 to	out-thinking	and	out-playing	our	 foes.	Without	strategy,	action	 is	 random	and	devoid	of	direction;	
power	and	advantage	are	squandered	rather	than	deployed	to	good	effect.	The	mightiest	empires	may	survive	
for	a	while	if	they	lack	good	strategy,	but	no	one	can	thrive	for	long	without	it.”	(Brands,	2023,	p.1).		

A	good	strategy	for	classrooms	is	a	diversity	in	teaching	methods	for	increased	knowledge	transfer	and	the	
use	of	in-depth	examples	and	cases.		

Knowing	that	AI	may	answer	a	specific	student’s	question	better	than	teachers	means	that	teachers	will	have	
to	use	all	of	their	resources	to	be	successful	in	student	engagement.	Otherwise	student	absenteeism	may	be	a	
factor	in	higher	education	as	students	master	AI.	Sustained,	well-designed	effort	will	be	required;	not	as	open-
ended	duty	piled	on	the	individual,	but	as	an	investment	in	the	kind	of	teaching	that	keeps	students	engaged	
when	AI	is	always	at	hand.		

Towards	altruistic	active	learning	in	the	AI	era	
From	information	delivery	to	experiential	anchoring.	If	AI	now	delivers	information	quickly	and	cheaply,	
the	lecturer’s	comparative	advantage	lies	in	creating	situated	experiences	that	AI	cannot	reproduce:	real	cases,	
role	 playing,	 study	 visits,	 invited	 experts,	 and	 primary	 data	 collection.	 These	 anchor	 abstract	 content	 in	
memorable,	 first-hand	experience,	 improving	recall	and	 transfer	 (Crompton	&	Burke,	2023;	Kasneci	et	al.,	
2023).	

From	passive	reception	to	relational	engagement.	Engagement	 is	not	only	cognitive	but	relational.	The	
integration	of	empathy,	well-being,	and	perceived	self-efficacy	that	underlies	lecturer	altruism	(Bardach	et	al.,	
2022)	is	what	allows	a	teacher	to	create	psychological	safety,	motivation,	and	a	sense	of	being	accompanied,	
conditions	a	chatbot	does	not	provide.	Altruism	here	is	the	intentional	design	of	that	relational	environment,	
not	additional	unpaid	hours.	

From	AI-generated	answers	to	authentic	knowledge	transfer.	Because	AI-detection	tools	are	unreliable	
and	biased	(Weber-Wulff	et	al.,	2023;	Liang	et	al.,	2023),	authentic	knowledge	transfer	is	better	secured	by	
task	 design	 than	 by	 surveillance.	 Fieldwork,	 real	 problems,	 public	 presentation,	 assessment	 by	 external	
evaluators,	and	critical	reflection	reduce	the	risk	of	shallow,	AI-mediated	learning,	while	developing	the	AI	
literacy	students	will	need	in	the	workplace	(Ng	et	al.,	2021;	Chan,	2023).	

Answering	the	research	question.	Taken	together,	these	mechanisms	answer	the	research	question	directly:	
student	engagement	and	knowledge	transfer	increase	when	lecturers	design	active,	relational,	and	authentic	
learning	environments	in	which	AI	is	used	as	a	support	tool	rather	than	as	a	substitute	for	human	judgement,	
experience,	 interaction,	 and	 responsibility.	 This	 is	 the	 sense	 in	 which	 teaching	 becomes	 an	 increasingly	
altruistic	endeavour	in	the	age	of	AI.	

This	article	asked	how	student	engagement	and	knowledge	transfer	can	be	increased	in	higher	education	in	
the	era	of	AI.	Drawing	on	a	collaborative	analytic	autoethnography	and	a	literature-informed	framework,	it	
argued	that	the	answer	lies	in	altruistic	active	learning:	a	relational,	intentional	orientation	in	which	lecturers	
design	situated	and	authentic	experiences	that	complement,	rather	than	compete	with,	AI.	The	contribution	is	
to	connect	three	literatures	that	are	usually	treated	separately	(generative	AI	in	higher	education,	active	and	
experiential	 learning,	and	the	psychology	of	teacher	altruism)	into	a	single	set	of	pedagogical	mechanisms.	
The	main	limitation	is	methodological:	the	study	is	interpretive	and	based	on	the	authors’	own	practice,	so	the	
mechanisms	 proposed	 should	 be	 tested	 in	 further	 empirical	 work,	 including	 student-centred	 studies	 of	
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generative	 AI	 use	 (Chan	 &	 Hu,	 2023).	 In	 practical	 terms,	 the	 argument	 implies	 investment	 in	 lecturer	
development	 and	AI	 literacy	 (Laupichler,	 Aster,	 Schirch,	 &	 Raupach,	 2022),	 assessment	 redesign	 towards	
authentic	tasks,	and	institutional	recognition	that	the	relational	work	of	teaching	is	not	free.	
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